Chapter 6: Reading for and Writing with Evidence: Deeper Learning in Literacy
Chapter 6A: How Does Evidence-Based Reading, Writing, Thinking, and Talking about
Text Deepen Student Learning?
uu Chapter 6B: What Does the Read-Think-Talk-Write Cycle Look Like in Action?
Chapter 6C: How Can Models, Critique, and Descriptive Feedback Strengthen Student
Writing within and beyond the Curriculum?
Instructional Leadership
Frequently Asked Questions

Chapter 6B:
What Does the Read-Think-Talk-Write
Cycle Look Like in Action?
The read-think-talk-write cycle is a central feature of our curriculum. It is a part of nearly every
lesson, but it isn’t a step-by-step process that looks the same from lesson to lesson. It may be useful
to think of the cycle as more of a philosophy than an instructional practice. The main tenet of this
philosophy is that when students interact with text in dynamic and collaborative ways, they comprehend the text more deeply and can communicate their learning from the text more effectively.
What this looks like in practice varies. There are myriad lessons we could have chosen to highlight
for you here. The one we chose, from Grade 3, Module 1, features quiet reflection time before sharing
and a protocol called Say Something, which gives students a chance to talk with a partner about the
gist of a story before they record it on a note-catcher.
Throughout, we will use annotations to draw your attention to instructional strategies that are described previously in this chapter or in previous chapters, particularly Chapter 3.

uu Sample

Lesson

Lesson Title: Reading for Gist and Determining the Message/Lesson/Moral:
Waiting for the Biblioburro

The Read-Think-Talk-Write Cycle in Action
Let’s look “under the hood” at a lesson that features the read-think-talk-write cycle in action. In this
lesson, students hear Waiting for the Biblioburro, a story about the struggles a girl named Ana faces
with access to education in Colombia and the help she gets from the biblioburro, a librarian who
travels around on a donkey with books. After listening to the story read aloud, students reflect on its
message and create the Experiences with Overcoming Challenges anchor chart as a vehicle to share
their reflections. Students also participate in a protocol called Say Something, which provides them
with a structure to think, talk, and write about the gist of the story.
In Lesson 1 of this unit, students were introduced to the module topic and guiding question: Why are
education, reading, and books important? In future lessons, students will follow a similar structure as
the one in this lesson with other books that explore education around the world.
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Chapter 6

Grade 3: Module 1: Unit 1: Lesson 3

Framing purpose: Before reading,
the teacher regrounds students
Overcoming Learning Challenges Near and Far
in the guiding questions: “Why
are education, books, and reading
important?” and “How can I
Opening
overcome learning challenges?”
Strategic pairing: Teachers are
This situates their reading of this
invited to strategically pair
A. Reading Aloud: Waiting for the Biblioburro (20 minutes)
particular text within their larger
students before the start of the
■ Strategically pair students and invite them to label themselves partner A and partner
arc of learning.
B.
lesson. This is an important
decision point for teachers, since
students will think, talk, and
write with a partner throughout
the lesson:

Unit 1: Lesson 3

• The Meeting Students’ Needs
section offers guidance for
pairing English language
learners (ELLs) with a partner
with more advanced or native
proficiency.
• Similarly, for other students
who may need support, a
partner who can act as a
mentor is suggested. Mentors
can be encouraged to share
their thought process with their
partners throughout the lesson.

■
■

■

■

Focus students on the Guiding Questions anchor chart and reread the questions aloud.
Tell students that they are going to begin this work of overcoming challenges by hearing
about a girl who faced challenges.
Show students the cover of Waiting for the Biblioburro and explain that this story is set in
Colombia. Focus students on the world map.
Using a total participation technique, invite responses from the group:
“Where is Colombia on the map?” (Responses will vary.)

■

■

■
■

Place the labeled pin on Colombia and explain that it is on the continent of South America.
Show students each of the continents on the map.
Display the Compass Points. Tell students that they can use compass points to explain
where places are. Read through each of the compass points.
Point to the pin marking your location.
Ask students to turn and talk, and cold call students to share their responses with the whole
group:
“Which continent do we live on?” (Responses will vary.)
“Where are we in relation to Colombia?” (Responses will vary, but students should use the
compass points.)
“Has anyone had any experience with Colombia that you would like to share?” (Colombia
or neighboring countries may be the country of origin for some students.)

Think: After the teacher reads
Waiting for the Biblioburro once
all the way through, students
have 5 minutes of silent think
time to reflect on what the story
made them think about. They
may simply think, or they may
write or draw. This processing
time supports comprehension
and is particularly important
for quieter students or ELLs,
who may need an opportunity to
reflect before sharing orally.

■

■

■

After reading, invite students to spend 5 minutes reflecting silently. Reflection can include
thinking or writing/drawing on paper. Students must be silent when they do this, though.
Ask:
“What did this story make you think about?”

■

Invite students to begin reflecting.

■

After 5 minutes, refocus whole group.

■

■
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While still displaying Waiting for the Biblioburro, complete a first read of the text, reading
slowly, fluently, and with expression. Consider asking any Spanish-speaking students to pronounce the Spanish words (including the title) as you come to them. Refer to the glossary in
the back of the text as necessary.

Focus students on the Working to Become Ethical People anchor chart and remind them
of the habit of character recorded, respect. Tell them that they need to be respectful as they
listen to other students sharing. Explain that part of being respectful means treating others
with care.
Tell students they will now have the opportunity to share their reflections, if they would like
to, with the whole group. Do not force anyone to share their ideas with the group, but provide those who desire it with the chance to voice their reflections.

■

Invite students to share their reflections as they feel comfortable.

■

As students share out, capture any challenges they share on the Experiences with

Talk: After students have had time to reflect on the story, they are invited but not required to share. Since they had think time, many students likely will feel ready to share.
They may share about the challenges Ana faced in the story. Or they may connect to the
guiding question and share their own experience overcoming challenges. The prompt is
intentionally open-ended at this point, to invite students to bring their own real thinking to the group, rather than “guess what’s in the teacher’s head.”

Note: We have excluded the prefatory material for this lesson, such as the Teaching Notes and materials list;
instead, we start with the Opening section and go through the Closing and Assessment section.
Note: Lessons are for example only. They may look different than actual curriculum materials.
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Grade 3: Module 1: Unit 1: Lesson 3
Overcoming Challenges anchor chart.
■

Ensure students recognize that this story is about one child and that not every child in
Colombia faces the same challenge. Explain that some students go to schools and libraries
just as they do. Explain also that just because this way of life is different, it does not mean
it is any better or worse than the way that they live. It is just a different way of life. Take a
moment to acknowledge and celebrate Ana’s joy of reading and the hard work she and the
librarian do in the name of reading, in a context that is different from what students experience in this classroom.

Meeting Students’ Needs
■

For ELLs: Consider pairing students with a partner who has more advanced or
native language proficiency. The partner with greater language proficiency can
serve as a model in the pair, initiating discussions and providing implicit sentence
frames, for example.

■

Provide differentiated mentors by purposefully pre-selecting student partnerships. Consider meeting with the mentors in advance to encourage them to share
their thought processes with their partner. (MMAE)

■

If students are not familiar with Colombia, help build excitement about the country by sharing art, videos, visuals, etc., that provide background knowledge about
the culture. (MMR, MME)

■

For ELLs and students who may need additional support with comprehension:
Invite students who need heavier support to act out key sections of the text with
you as you read. (Example: When reading “… her teacher moved far away, and now
there is no one to teach Ana,” act out packing your things and waving goodbye as
you pretend to leave the classroom.) (MMR)

■

Meeting Students' Needs: Acting
out a section of the text deepens
comprehension and supports
varied learning styles (multiple
means of representation).

For ELLs and students who may need additional support with new vocabulary:
Use word clusters and word maps and encourage students to explore translations,
spelling and pronouncing aloud, various word forms, synonyms, definitions, translations, and collocations (words frequently used together) to develop knowledge of
the word challenge. (MMR) Example:
— challenge=meydan okuma
— C-H-A-L-L-E-N-G-E
— challenger, challenging
— problem, difficulty
— a situation that tests someone’s abilities
For ELLs and students who may need additional support with expressive language:
Provide a sentence frame to bolster their participation. Examples:
— “This story makes me think about _____.”
— “One challenge Ana faced was _____.” (MMAE)

Meeting Students’ Needs:
Sentence frames are offered to
support ELLs in sharing their
reflections.
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— face a challenge, overcome a challenge, a serious challenge
■
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Overcoming Learning Challenges Near and Far

Academic vocabulary: Unpacking
the academic vocabulary in the
learning targets (e.g., gist, moral)
prepares students for the work
they will do in the lesson as they
read, think, talk, and write about
Waiting for the Biblioburro.

Opening
B. Reviewing Learning Targets (5 minutes)
■

Direct students’ attention to the posted learning targets and select a volunteer to read them
aloud:
“I can determine the gist of Waiting for the Biblioburro.”
“I can identify the central message, lesson, or moral of Waiting for the Biblioburro.”

■

Unit 1: Lesson 3

■

Total participation techniques:
Students are introduced to equity
sticks, which allow teachers to
track who has talked/shared
during the course of the lesson,
promoting equity by making
room for all voices.

■

Underline the word gist.
Explain to students that you are going to begin using equity sticks as a way of calling on
them to share their ideas with the group. Each of their names is on a different Popsicle stick,
and you will pull one at random. When you do, that student will share his or her ideas with
the class.
Ask students to turn and talk, and use equity sticks to select students to share their responses
with the whole group:
“What is the gist of a text?” (what the text is mostly about)
“Why is it important to understand the gist of a text or what it is mostly about?” (so you
can retell it and remember the structure)

■

Focus students on the following bullet on the Close Readers Do These Things anchor
chart, telling them that the strategies on this chart will help them when reading new texts:
— “Read small chunks of text slowly and think about the gist (what the text is mostly about).”

■
■

Underline the word moral in the second learning target.
Ask students to turn and talk, and cold call students to share their responses with the whole
group:
“What is a moral?” (a lesson)

Meeting Students’ Needs: ELLs
are invited to “say back” the
learning targets in their own
words and add translations of
the academic vocabulary in the
targets to the Word Wall, which
further engages them in the work
they are about to complete in the
lesson.

■

Add the words gist and moral to the Academic Word Wall.

Meeting Students’ Needs
■

For ELLs and students who may need additional support with comprehension:
Repeat and rephrase the learning targets. Say:

“I know what the author of Waiting for the Biblioburro is trying to teach me.” (MMR)
■

When defining the word moral, provide an example from a familiar class text.
(MMR)

■

For ELLs: Invite students to add translations of the words on the Word Wall in
their home languages, using a different color and placing them next to the target
vocabulary.

Chapter 6
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ware like Dragon Dictation (http://www.nuance.com/for-individuals/mobile-applications/
dragon-dictation/index.htm).

■

■

■

■

■

■
■

■

■

Work Time A: Depending on the time you have available, consider showing students the following video about the real biblioburro: Ruffins, Ebonne. “Teaching Kids to Read from the
Back of a Burro.” CNN. Cable News Network, 26 Feb. 2010. Web. 14 Mar. 2016. <http://www.
cnn.com/2010/LIVING/02/25/cnnheroes.soriano/>. Consider that YouTube, social media
video sites, and other website links may incorporate inappropriate content via comment
banks and ads. Although some lessons include these links as the most efficient means to
view content in preparation for the lesson, preview links and/or use a filter service, such as
www.safeshare.tv, for viewing these links in the classroom.

Tell students they are going to hear Waiting for the Biblioburro read aloud again and use the
Say Something protocol to complete this note-catcher.
When prompted, they will turn and talk to an elbow partner—or “say something”—about
a prompt or question. After sharing ideas with their partner, they will record them on the
note-catcher.
Read through each of the boxes on the Reading for Gist and Recounting the Story notecatcher and explain what students will record in each.
Tell students that when they write on their note-catcher, they will write notes. Remind students that notes help them remember their thinking and do not have to be full sentences.

Read-think-talk-write in action:
Talking with their partner may
cause students to write something different or more detailed
than they would have written
without time to think about the
story during the first read and
then talk to a partner as the story
is read a second time. This is
one reason why pairing students
strategically is so important.

Answer any clarifying questions.
Show the cover of Waiting for the Biblioburro again and model writing the book title and
author in the box at the top of the note-catcher.
Reread Waiting for the Biblioburro aloud, stopping at strategic points for students to “say
something” to their partner in response to a question.
Refer to the Reading for Gist Guide: Waiting for the Biblioburro (for teacher reference)
and Reading for Gist and Recounting the Story: Waiting for the Biblioburro (example,
for teacher reference) for guidance.

EL Education Curriculum
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Chapter 6

Technology & Multimedia

The Say Something protocol: The
teacher reads Waiting for the
Biblioburro again, stopping after
Grade 3: Module 1: Unit 1: Lesson 3
key phrases, and asks a question
(provided in the supporting materials). With their partners, each
Work Time
student then “says something”
in response to the question and
A. Say Something: Reading for Gist and Determining the Message, Lesson, or Moral:
then records a response on their
Waiting for the Biblioburro (30 minutes)
note-catcher. The questions are
■ Distribute and display Reading for Gist and Recounting the Story: Waiting for the
designed to help students deterBiblioburro.
mine the gist of the story. This
protocol is a routine that is used
in many of the 3–5 modules as
an early, simple way for students
■ Work Time A: Students complete their note-catchers in a word-processing document, such
to begin orally processing their
as a Google Doc, using speech-to-text facilities activated on devices or using an app or softreading.

Multiple modes of expression:
Note that in addition to the
required “talk,” the lesson
Overcoming Learning Challenges Near and Far
suggests an option of having
students act out the story. Having
students use their bodies, as
■ Consider inviting students to act out the story as you read, switching out actors after the
well as language, to convey their
strategic stopping points.
understanding further deepens
■ After students have completed their notes, invite them to cover the questions and answers in
all students’ learning and gives
the boxes at the bottom of their note-catcher.
those with limited speaking skills
■ Explain that often when an author writes a book, there is an important message, lesson, or
another way to express their
moral relevant to the real world outside of the book that he or she wants readers to take
understanding.

Unit 1: Lesson 3

Discussion support: Another brief
protocol, Think-Pair-Share, as
well as a Conversation Cue are
used to support students to think
and talk about what they infer
the message, lesson, or moral of
the story to be, based on evidence
from the text (which is captured
on their note-catchers).
Synthesizing learning: Students’
note-catchers serve as a form
of evidence as they begin to
think about the message, lesson,
or moral of Waiting for the
Biblioburro.

away. Tell students that sometimes the author explicitly states—or comes right out and
says—the text’s message, lesson, or moral. Other times, the message, lesson, or moral needs
to be inferred from details in the text. Remind students that inferring means making a good
guess based on evidence.

■

Invite students to Think-Pair-Share, leaving adequate time for each partner to think, ask the
question to their partner, and partner share:
“Use your Reading for Gist and Recounting the Story note-catcher to think about what
happened in this story. What message, lesson, or moral relevant to the real world and outside of the story do you think the author wants you to learn from this story? What details
make you think that?” (Responses will vary, but may include: Books are important.)

■

If productive, use a Goal 1 Conversation Cue to encourage students to clarify the conversation about the lesson and the details that convey it:
“So, do you mean _____?” (Responses will vary.)

■

■

Invite students to uncover the questions and possible answers in the boxes on the bottom of
the Reading for Gist and Recounting the Story note-catcher.
Read Question A and the possible answers. Invite students to turn and talk with an elbow
partner:
“Which answer(s) do you think is definitely incorrect? Why? Cross it out.”
“Which answer do you think is correct? Why?”

■
■

■

Metacognition: After reading,
thinking, talking, and writing,
students identify strategies for
answering selected response
questions. While they are
analyzing this specific text, they
also are building transferable
reading and test-taking
strategies.

■

Invite students to underline the answer they think is correct on their note-catcher.
Using equity sticks, cold call students to share out and clarify any misconceptions. Refer
to the Reading for Gist and Recounting the Story: Waiting for the Biblioburro (example, for
teacher reference) as necessary.
Repeat this process with Question B.
Ask students to turn and talk, and cold call students to share their responses with the whole
group:
“How did you answer these questions? What strategies did you use?”

■

If productive, use a Goal 1 Conversation Cue to encourage students to expand the strategies
conversation:
“Can you give an example?” (Responses will vary.)

■

■

Chapter 6

■

As students share out, capture their responses on the Strategies to Answer Selected
Response Questions anchor chart. Refer to the Strategies to Answer Selected Response
Questions anchor chart (example, for teacher reference) as necessary.
Direct students’ attention to the Guiding Questions anchor chart.
Invite students to Think-Pair-Share, leaving adequate time for each partner to think, ask the
question to their partner, and partner share:
“From what you heard in Waiting for the Biblioburro, why are books and reading impor-
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Revisiting purpose: Teacher
questions invite students to
connect the central message of
this text to the big ideas of the
module, as they think about why
Grade 3: Module 1: Unit 1: Lesson 3
books and reading are important
to Ana. Reading continues to
build students’ knowledge about
tant to Ana?” (because she enjoys the stories)
the world.
“Are books and reading important to you? Why?” (Responses will vary, but may include:
because reading helps me to learn about the world; it helps me to escape when I read fiction books about other people and other worlds)
■

If productive, use a Goal 1 Conversation Cue to encourage students to expand the books and
reading conversation:
“Can you give an example?” (Responses will vary.)

■

Refocus students on the strategy on Close Readers Do These Things anchor chart practiced
today. Ask students to turn and talk, and cold call students to share their responses with the
whole group:
“How did this strategy help us to better understand this text?”

■

■

Tell students that today they did part of a process called close reading, and that they will
continue practicing this process throughout the year.
Refocus students on the learning targets. Read each one aloud, pausing for students to give
a thumbs-up, thumbs-down, or thumbs-sideways to indicate how close they are to meeting
that target now. Make note of students who may need additional support with each of the
learning targets moving forward. Repeat, inviting students to self-assess against how well
they showed respect.

Meeting Students’ Needs
■

For ELLs and students who may need additional support with writing: Prepare
sticky notes with prewritten words or drawings based on the gist of different sections of the text. As students listen to the story, they can match the gist represented on the sticky notes with each section of the read-aloud. (MMAE)

■

For ELLs and students who may need additional support with comprehension:
Invite students to turn to an elbow partner and retell Waiting for the Biblioburro in
1 minute or less. Have them share out and give them feedback on their language

Connecting to personal experience: Students connect the importance of books to the character
Ana to the importance of books
in their own lives. The teacher
allows plenty of think time before
students share their thoughts
with their partner.

Checking for understanding:
Students self-assess their progress toward the learning targets.
Likely, the rich opportunities for
reading, thinking, talking, and
writing (note-taking) in this lesson supported almost all students
to meet the targets. And even if
not, students at least are coming
to see that they will regularly
have opportunities for interaction
as they work to comprehend and
analyze text.

use and summarizing skill. Then, invite them to turn to their partner and summarize
once again, this time in 30 seconds or less. Repeat the feedback process. (MMAE)
■

For ELLs and students who may need additional support with comprehension: To
ensure that the purpose of the Reading for Gist and Recounting the Story notecatcher is clear, ask:

“Why are we using this Reading for Gist and Recounting the Story note-catcher?” (to
focus on the character, setting, motivation, challenge, and solution in Waiting for the
Biblioburro, which will help us talk about overcoming learning challenges and succeed on the Mid-Unit 1 Assessment; to focus on how details convey the moral; the notecatcher format Someone/In/Wanted/But/So can be used as a sentence frame to explain
the focus) (MMR, MME)
■

For ELLs and students who may need additional support with expressive language: Students who need heavier support may have trouble verbalizing their
in their graphic organizer and allow them to repeat phrases and sentences that
you model. (Example: If a student wrote house or drew a house in the “setting”
row, point to it and the picture of the house on the first page of Waiting for the
Biblioburro and say: “It takes place in Colombia, in a house on a hill behind a tree.”
EL Education Curriculum
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Chapter 6

thoughts when it is their turn to “say something.” Help them identify key entries

Overcoming Learning Challenges Near and Far
Encourage the student to repeat the sentence while pointing to the graphic organizer and the picture of the house in Waiting for the Biblioburro.) (MMR)
■

For students who may need additional support with fine motor skills: Offer choice
with Reading for Gist and Recounting the Story: Waiting for the Biblioburro by providing a template that includes lines. (MMR, MME)

■

For ELLs and students who may need additional support with comprehension:
Display, repeat, and rephrase the questions and answers on Reading for Gist and
Recounting the Story: Waiting for the Biblioburro. (MMR)

■

For ELLs, be aware that in some cultures the thumbs-up gesture may have a dif-

Unit 1: Lesson 3

ferent meaning. Consider choosing a different way for students to show their
learning against the targets or use it as a teaching point to explain what it means
in the United States. Scan the responses and make a note of students who may
need more support with this moving forward.

Closing and Assessment

Circling back to the guiding
question: Students have a
final chance to consider the
guiding question and add to the
Overcoming Learning Challenges
anchor chart. Before sharing out,
students Think-Pair-Share with
their partner.

A. Overcoming Learning Challenges (5 minutes)
■
■

Focus students on the Overcoming Learning Challenges anchor chart.
Invite students to Think-Pair-Share, leaving adequate time for each partner to think, ask the
question to their partner, and partner share:
“What challenge did Ana face?” (no teacher and no access to books)
“How was the challenge overcome?” (A man brought a traveling library to the village on
his burros.)

■

As students share out, capture their responses on the Overcoming Learning Challenges
anchor chart. Refer to the Overcoming Learning Challenges anchor chart (example, for
teacher reference) as necessary.

Meeting Students’ Needs
■

For ELLs and students who may need additional support with comprehension/
expressive language: In preparation for the Mid-Unit 1 Assessment, ask:

“What is one thing you like about the book Waiting for the Biblioburro?”
For students who may need heavier support, provide sentence frames:

Chapter 6

Meeting Students’ Needs:
Students who are unsure of what
to say can paraphrase what their
partner shares. There are many
opportunities to talk: as a way
to deepen understanding of the
text and as a way to develop
oral language (important for all
students, but particularly critical
for ELLs).

“One thing I like about Waiting for the Biblioburro is _____.” (the beautiful pictures; the
way Ana works hard to learn; how the librarian uses donkeys to travel to Ana) (MMAE)
■

For students who are unsure of the answers to these questions, encourage them
to repeat or paraphrase what their peers say. (MMAE)

74

Note: Lessons are for example only. They may look different than actual curriculum materials.

356

EL Education | Your Curriculum Companion

Your Curriculum Companion: The Essential Guide to Teaching the EL Education K–5 Language Arts Curriculum.
Copyright 2017 by EL Education. All rights reserved.

